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A learner centred curriculum on digital literacy

Background
As new technologies increasingly influence and impact on the daily life of all European
citizens, digital literacy is increasingly important to ensure social cohesion, active citizenship
and personal fulfillment. Those who do not have access to and/or the skills needed to use
the internet effectively are disadvantaged in many ways, including limited access to learning.
The DLit2.0 project is funded by the Lifelong Learning Programme of the European
Community. The project will develop and deliver a learner centric training programme for
staff, volunteers and digitally excluded adults in formal and informal learning settings across
the European Union, including public libraries, social housing organisations, community and
care centres. The project enables socially disadvantaged learners to develop the skills and
knowledge they need to make full and safe use of the World Wide Web, improves their
motivation to learn and empowers them to participate fully in the digital society.
The DLit2.0 Curriculum
The curriculum was developed by the Aga Khan Foundation (P), in close collaboration with
The National Institute of Adult Continuing Education (NIACE) (GB) on behalf of a European
wide partner consortium, headed by Stiftung Digitale Chancen (D). The curriculum supports
a two step process.
Step 1: The curriculum is used as a basis of customised training for staff / volunteers
working in informal learning settings, giving them the skills needed to support educationally
and socially disadvantaged people with no or low digital literacy in the use of Web 2.0 based
learning.
Step 2: Curriculum themes are used to attract disadvantaged adult learners to informal
learning places, to participate in Web 2.0 learning sessions which will improve their ability to
participate in the digital society.
The curriculum was tested by the project partners – Bibnet (B), Stadtbibliothek Köln (D),
"Pencho Slaveykov" Public Library Varna (BG), Biblioteka Publiczna im W.J. Grabskiego w
Dzielnicy Ursus (PL), Bibliothèque publique d’information (F) – during its experimental
phase.
It is available for customisation and adaptation by any European organisation Europe which
wishes to support the development of Web 2.0 skills for excluded adults.
Authors
• Cesar Moreira
• Sandra Almeida
• Pascal Paulus
• Susan Easton
• Jutta Croll
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Introduction
The introduction contains information for programme co-ordinators/ managers on how to use
the DLit2.0 curriculum to meet the needs of staff and end users.
Curriculum structure
The curriculum consists of a series of building blocks which can be used to construct
customised programmes to train staff, learner groups and individual learners.
Main themes (Main blocks)
Building blocks are arranged in five themes (Categories):
• Category 1: E-Citizenship
• Category 2: Collaboration
• Category 3: Social Networking
• Category 4: Communication
• Category 5: Basic Skills
Sub – themes (Sub-blocks)
Each category is subdivided into sub-themes
Category 1: E-Citizenship
• 1a)
E-Democracy
• 1b)
E-Commerce
• 1c)
E-Government
Category 2: Collaboration
• 2a)
Collaborative writing
• 2b)
Sharing
Category 3: Social Networking
• 3a)
Employability
• 3b)
Connecting with others
Category 4: Communication
Category 5: Basic skills
• 5a)
Hardware and systems
• 5b)
Internet Skills
Learner activities
Each sub–theme includes suggested Web 2.0 tools for learners. Due to the rapid evolution of
Web 2.0, the curriculum does not insist on the use of any single platform or tool. Suggested
tools can be replaced with other tools where more appropriate. It is intended that each
learner records his/her individual learning process, with their feedback informing the
development of their further learning.
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Methodological notes
The methodological notes help trainers decide the most appropriate strategy to be used in
particular learning contexts with different learners. They contain some background
information which can be useful when organising training sessions in individual, peer-to-peer
or group based learning settings.
Glossary and bibliography
The glossary supports the curriculum by defining conceptual and technical terms used
throughout.
A bibliography is included so professional or volunteer trainers can reference the underlying
rationale for the framework of the DLit2.0 learner centred curriculum.
ICT tools database
You will find a growing list of ICT tools in our searchable database at www.digitalliteracy2020.eu/icttools These can be used to support trainer or learner workshops and are
suitable for different target groups.

Statements for the usage of the DLit2.0 material as Open Educational Resource
(1) The original material has been developed in the project Digital Literacy 2.0 which was
publically funded in the EU Lifelong Learning Programme and that the original version
can be obtained free of charge on the project website (www.digital-literacy2020.eu)
(2) As persons/institutions which remix the material it is possible to ask the DLit2.0
consortium for an endorsement so that the remixed version of the material can contain
the sentence: “With recommendation from the DLit2.0 partner consortium.”

(3) The authors request reporting back the changes which have been made and how the
material has been used. Please see www.digital-literacy2020.eu
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Project partners

This project has been funded with support from the European Commission.
This publication [communication] reflects the views only of the author, and the Commission
cannot be held responsible for any use which may be made of the information contained
therein.
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Introduction

Introduction
Where am I in the package?

Introduction
Curriculum blocks – overview
Curriculum blocks – learner sheets
Curriculum blocks – training notes
Methodological notes
Glossary and bibliography

General information
Aims:
To offer a rationale for the DLit2.0 curriculum.
To give practical advice on the implementation of the curriculum.
Who this is for:
Those who are managing digital literacy programmes in formal, informal,
public and private learning provision.

Page 1

Introduction

Why another digital literacy curriculum?
Limitations of budget and the availability of trained educational professionals make it
impossible to offer direct, professional support for digital inclusion to all E.U. citizens who are
currently excluded from society and from learning.
The DLit2.0 package offers a way for non – professional staff and volunteers to fill the gap
in existing provision, supporting excluded adults to learn about and profit from Web 2.0
applications, so they can fully participate in the digital society and re-connect with learning.
Previous experience and research from AKF and NIACE, indicates the benefits of a
constructivist approach when supporting educationally disadvantaged people, building on
their interests and key drivers to motivate and educate, rather than offering a “one size fits
all” course.
The DLit2.0 package has been developed in line with this approach. The methodological
notes give further detail on the underlying approach which guided the development of the
materials.
The “Curriculum blocks – trainer notes” includes examples of learning contexts which
could be useful for non – professional trainers. However, it is important that the DLit2.0
curriculum is not regarded as a collection of recipes to be delivered to the learner, but
rather as a menu from which the learner can choose. This approach depends on the trainer
as a facilitator and supporter of learning, rather than the trainer as an expert. In other
words, the trainer does not have to know everything and deliver the knowledge to the
learner, but guides and supports the learner in their personal learning journey.
Curriculum in context
The term “curriculum” is generally associated with a formal and defined series of learning
aims which learners have to achieve to obtain certification.
The DLit2.0 curriculum is based on a broader definition, derived from the ideas of Dewey,
which appreciate the value of learning by discovery and of supporting students to think for
themselves. Therefore, the DLit2.0 curriculum is not a lesson book or an organized course –
it is a content collection which learners and trainers agree to work out together.
The proposed structure has taken into account the training experiences of; AKF Portugal;
their partners within the urban community development programme; organisations who have
trained digitally excluded adults; NIACE’s experience in non-formal learning and the
experience of Stiftung Digitale Chancen in the development and delivery of staff training
campaigns.
The DLit2.0 curriculum is organized in small curriculum blocks which can be arranged and
rearranged to meet the specific needs of individual learners or groups of learners in nonformal learning contexts.
Note
In line with the learner-centred approach, the package has no predefined order and there
is no necessity of going through all of it.
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As well as curriculum blocks, the package includes support and background information for
professional and non-professional trainers and self-learners.
The curriculum – practical guidance
The learners’ curriculum consists of different modules, (learning blocks). Each block includes
a number of suggested activities, linking to online tutorials on various Web 2.0 tools.
Activities could include obtaining the citizen’s card, on-line submissions to the Internal
Revenue Service (IRS), paying taxes on-line, publishing an online CV or employment profile,
managing family budgets, publishing small pieces of content (e.g. blogs). In other words,
issues which are relevant and important to people’s daily lives in the digital society.
In this way, the development of digital skills is meaningful for end users, as it enables them to
cope with real life problems.
The package consists of six sections, three with general information (Introduction,
methodological notes, glossary and bibliography) and three with learning information:
(curriculum blocks –overview , curriculum blocks – learner sheets, curriculum blocks with
trainer notes).
The first group of documents address the needs of professional, non-professional and
volunteer trainers:
•

The introduction gives information for trainers and managers on how to use the
curriculum in formal or non-formal learning environments.

•

The methodological notes address the needs of trainers who want to deepen their
pedagogical skills and knowledge. They also offer suggestions on how to
contextualise learning for people with few or negative previous learning experiences.

•

The glossary and bibliography support greater understanding of the curriculum,
adult learning and Web 2.0 applications.

The second group of documents address the needs of learners, either in the role of trainer
or trainee:
•

The curriculum overview gives information on what the curriculum aims to achieve
and is meant for trainers and trainees.

•

The curriculum blocks – learner sheets offer suggested learning activities which
are suitable for digitally excluded adults.

•

The curriculum blocks – trainer notes give further detail on activities and learning
resources.

Page 3

Introduction

Using the package
Every document includes a table which tells readers where they are in the overall package.

Introduction
Curriculum blocks – overview
Curriculum blocks – learner sheets
Curriculum blocks - trainer notes
Methodological notes
Glossary and bibliography

Below these, you will find information blocks, which list the aims of the section and the target
audience.

General information
Aim:
Who this is for:

Curriculum blocks – learner sheets include a more detailed outline for each section, the
difficulty (level of study), what is required before you start (entry criteria), learning methods,
and a guide to evaluation.

Block:
Sub-blocks:

Level of study
Entry criteria:
Learning methods:
Evaluation:

Evaluation
Electronic versions of the learner sheets should be made available on training devices
(computers, laptops, tablets, smartphones etc) as well as being available in paper based
format.
This will allow learners to easily access listed websites, make their own notes and keep a
record of their personal learning journey.
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Evaluation is always learner centred. The aim is to assess whether the learner achieved
what he/she set out to do, whether they were successful, whether further steps are needed
and if so, what kind of support may be requested.
Meaningful evaluation requires input from both learners and trainers, to determine and agree
further learning strategies. Evaluation is not the attribution of an evaluation score by the
trainer to the trainee or vice versa. It is intended to help understand whether the learning
approach was useful and which further steps should be taken.
Mini online quiz
In addition to the self-evaluation tool at the beginning of each block, learners are supposed to
complete a mini online quiz. This anonymous quiz inquires of the learners whether they
found the learning session useful and which applications they are planning to use in their
daily life. It can be incorporated at the end of a learning session, since it not only serves as a
mini poll, but also as a means of testing the newly acquired skills.
The quiz is accessible here: quiz.digital-literacy2020.eu
Reflective diary as self-evaluation for tutors (optional)
In order to help the tutors self-assess their own teaching performance and experiences, an
online form for a reflective diary has been set up. It is in the log-in area of the DLit2.0
website (everyone who has participated in a train-the-trainer session should have received a
log-in via e-mail) and can be found here:
reflective-diary.digital-literacy2020.eu
Here is some guidance to help tutors complete the reflective diary:
Why keep a reflective diary?
In broad terms, the purpose of keeping a reflective journal is to map and consolidate your
learning by allowing you to
•
•
•
•
•
•
•

Step back from the activities you have experienced or engaged in as a
practitioner/learner,
Consider what you have learned,
Relate this new/enhanced knowledge to your understanding of wider educational theory,
Explore (a) how this knowledge will be made explicit in your practice, and (b) how this
knowledge contributes to your continued professional (and personal) development,
Consider how your practice may benefit from the resulting changes, and how your
improved practice may positively impact upon the learner
Map your progress
Help you to consider less formal learning experiences. For example, conversations you
have had with peers, things that you have read and other events that have made you
reflect on your practice.

In essence, your reflections should make explicit the linkages between educational theory,
your personal developmental experiences and the application of these in practice. To put it
another way, your diary should consider the process by which you turn ‘experience into
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learning’1. This is most effectively achieved through the use of examples to illustrate how
you have/plan to use your new knowledge, as a practitioner.
In order to help you in your reflection, we have devised a template for you to structure your
thoughts. It may also be helpful to consider Kolb’s learning cycle (1984) when writing your
diary.

What should I include in my Reflective Diary?
The aims of the DLit2.0 project are to enable staff to deliver learning around digital literacy in
order to support adult learners to ‘make use of web 2.0 for acquiring knowledge and
participating in social life in an autonomous, confident and critical manner’. We would like
you to consider the classes you deliver and the impact the delivery has upon your learners.

There is no formal word-count, you can write as much or as little as you feel is appropriate.

So, how should I reflect?
Arguably, every practitioner has a preferred perspective on learning from which they
proceed; they will believe that “certain practices bring about learning and others don’t”2.

1

Chirema, Kathleen D. (2007) The use of reflective journals in the promotion of reflection and learning
in post-registration nursing students. Nurse Education Today. Vol. 27: 192

2

University of Leicester. (2005) Professional Certificate in Education; The professional practice
portfolio
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This can been described as ‘theory in use’3 and it is this personal framework that guides
your professional practice and informs the choices you make as a practitioner. Depending
upon the level of formal training you have had, this may not even be something of which you
are explicitly aware.
Clearly, this ‘theory in use’ is important to the professional development of each practitioner.
It is critical, therefore, that it reflects the best and most up-to-date knowledge available, so
that you are better equipped to fully meet the needs of your learners. To this end, any and
all professional development activities should be effectively integrated into you own ‘theoryin-use’, which is where the process of reflection comes in.
The process of reflection requires that you make sense of each of your professional
experiences and use this knowledge to continuously develop your teaching practice,
considering how each new piece of knowledge ultimately enhances the learner experience in
the context of teaching and learning theory and your subject specialism.
This sounds more complex in theory than it actually is in practice. We all reflect upon each
new experience and alter our practice accordingly. You probably then evaluate the
effectiveness of the new knowledge in context (e.g. during lessons) and either incorporate or
discard it. This can be as simple as a conversation with a colleague or learner, or it can
arise through more formal training such as the training you recently undertook through
DLit2.0 .

Now to begin:
Staring at a blank page can be daunting and it’s hard to know how to start writing,
particularly if you haven’t written in a diary before. When completing your diary, it may help
to answer some questions to get you started.
The diary outline is intended to help you structure your reflection and it is linked to the
questions we will ask you, via a survey, at the end of your learning delivery. Please use it as
a broad guide to what we are interested in, but don’t let it stop you writing about the things
you found interesting.

3

Argyris, C and Schön, D. (1974) Theory in Practice. San Francisco: Jossey-Bass. 8
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ICT tools database
You will find a growing list of ICT tools in our searchable database at www.digitalliteracy2020.eu/icttools. These can be used to support trainer or learner workshops and are
suitable for different target groups.
Training Materials
All training materials can be downloaded at www.digital-literacy2020.eu/training. Everyone
who has participated in a train-the-trainer session should have received a log-in via e-mail.
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Project partners
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Where am I in the package?

Introduction
Curriculum blocks – overview
Curriculum blocks – learner sheets
Curriculum blocks – trainer notes
Methodological notes
Glossary and bibliography

Digital Literacy Curriculum Blocks
Categories:
1.
2.
3.
4.
5.

E-Citizenship
Collaboration
Social Networking
Communication
Basic Skills

Who this is for: Learners - both trainers and end user learners
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Curriculum blocks
This is not a standardized or chronologically arranged curriculum. It is composed of
individual blocks (categories) which can be arranged in any order to construct personalised
learning programmes for individual learners or learner groups.
Each block (category) can be regarded as Lego© block, allowing reconstruction of the
learning programme to suit the needs of specific target audiences.
There are four major curriculum blocks:
1.
2.
3.
4.

E-Citizenship
Collaboration;
Social Networking;
Communication.

The basis of each block is the use of Web 2.0 tools to carry out learner centred activities.
A fifth block is Basic Skills, which consists of general I.T. skills and internet skills. Learners
(trainers or end users) may need to develop these generic skills so they can use Web 2.0
tools. They are listed in no particular order and can be integrated into the programme at any
time. For example, internet safety may be included in a support session on taking part in a
forum, while searching could be integrated into a session on saving money.
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Category 1: E-Citizenship
1a) E-Democracy*
Application

Aim

Community
participation

Participate in and contribute to community chat/ forums

Reporting issues

Report issues and / or complaints electronically

1b) E-Commerce*
Application

Aim

Online shopping

Safe shopping, reservations, bookings and more

Home banking

Manage your bank account online.

Commercial
fraud

Online shopping - risks and safe practice.

Manage your
money

Mange your personal finances with the help of the internet

1c) E-Government*
Application

Aim

Tax payment

Pay taxes by internet; consult IRS-situation; emission of tax
certifications

Government
digital services

Use local and national government digital services

Communication
with service
providers

Access energy and water service utilities online.

* Services differ between countries. It is important to keep the information in this page
consistent with the information provided in other sections.
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Category 2: Collaboration
2a) Collaborative writing
Application

Aim

Develop
collaborative
documents

Create, store, share, read and write documents in collaboration with
others

2b) Sharing
Application

Aim

Talk and Write

Exchange and discuss a document in real time with another person

Share files

Save a file in a shared space. Give access to friends and colleagues

Category 3: Social Networking
3a) Employability
Application

Aim

Increase your
employability

Develop and communicate your employment profile

3b) Connecting with others
Application

Aim

Connect with
friends and the
wider community

Create diaries and networks. Follow others and broadcast your
message

Digital identity

Keep your digital identity safe

Online polls

Create and use an online poll

Online reviews

Read, comment and create reviews
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Category 4: Communication
Application

Aim

Free chat with
friends and
family across the
world

Free chat and video-chat with friends and family all over the world,
using a device linked to the internet (computer, tablet, cell phone
with Wi-Fi)

Podcasting

Create a digital talk, tutorial or piece of music

Publish your
own writing

Publish your own article or book online

Publish videos

Publish your own video online

Category 5: Basic Skills
5a) Hardware and systems
Skill
Able to use a
mouse or
touchpad

Aim
Mouse / touchpad practice

Able to use a
keyboard

Keyboard practice

Able to use tablet/
smartphone

Use applications with a tablet or smartphone

Save and find
files
Change computer
settings to suit
your needs

Save and find documents

Adjust brightness, sound, video tuning, etc
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5b) Internet Skills
Skill

Aim

Login

Creating a username and password - rules and tips

Register

Completing an online registration ( E-mail account necessary)

Searching for
information

Rules, tips and tricks for easier browsing

E-mail account

Set up an e-mail account

Active safety

How to react to pop-up messages; how to prevent against intrusion

Virus protection

How to install and use basic free anti-virus tools

Privacy/ identity
theft

The risk of sharing personal data and safe mechanism
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Project partners
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Where am I in the package?

Introduction
Curriculum blocks – overview
Curriculum blocks – learner sheets
Curriculum blocks – trainer notes
Methodological notes
Glossary and bibliography

Block: E – Citizenship
Sub-blocks:
1a) E-Democracy
•

Community participation

•

Reporting issues

1b) E-Commerce
•

Online shopping

•

Home banking

•

Commercial fraud

•

Managing money

1c) E-Government
•

Tax payment

•

Government digital services

•

Communication with service providers

Notes: If using personal devices, make sure the wi-fi connection is secure. Home-pc
users will need available internet connection (mobile or fixed).
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Level of study – medium
Entry criteria:
Managing mouse and keyboard, personal e-mail account.
Methods of study:
Self-training; supported self-training; peer support group training; trainer supported
group training.
Evaluation:
Please fill in the evaluation column of the topic(s) you worked on: (1) done; (2) done
and would like to discuss; (3) would like more practice; (4) don’t know what to do.

Test what you have learned! Go to quiz.digital-literacy2020.eu and take part in a mini
online quiz. If you need help with that, please ask your trainer.
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1a) E-democracy: Community participation
Note: For most of these activities you will need an e-mail account
What will I learn?

This is about:

What will I
do?

How to take part in
an online
conversation and /
or leave an opinion

Participating in
an online
forum

Participate
online in a
debate/chat

e-mail account
(optional)

How to create a
subject post in an
online forum and
encourage others to
participate

Communicate

Create a
post on a
new subject
and ask
others to
comment

e-mail account
(optional)

What do I need?

Evaluation

internet access

internet access
http://www.dummies.c
om/howto/content/for-seniorsparticipate-in-anonline-chat.html

1a) E-democracy: Reporting issues
Note: For most of these activities you will need an e-mail account and a password for a
specific website.
What will I learn?

It’s about:

How to find an
online contact for a
service provider and
establish
communication

Contact

How to send the
complaint to the
service provider, and
get a copy of the email

Send the
complaint

What will I
do?

What do I need?

Communicate
via the site

e-mail account
(optional)

Evaluation

internet access
http://www.ehow.com/
how_4712884_makea-complaint.html
Send the
complaint
online and
confirm the
complaint

e-mail account
internet access
http://www.ehow.com/
how_4712884_makea-complaint.html

Page 3

Curriculum blocks – learner sheets

1b) E-commerce: Online shopping
Note: For some of these activities, you will need an e-mail account and a safe paycard (e.g.
mb-net, paypal or creditcard).

What will I learn?

It’s about:

What will I do?

What do I need?

How to find products
online

Searching
shopping
sites

Search for a
product which you
want to buy

http://www.amazon.com

Evaluation

http://www.ebay.com

other shopping sites
http://websearch.about.co
m/od/enginesanddirectori
es/a/shopsearcheng.htm

How to register for a
shopping site

Registering
safely for
shopping
sites

Register for a
shopping site

Sub-block register

How to login to a site

Login

Log in to the site
using your
registration details

Sub-block login

How to safely use
different types of
online payment

MB NET

Buy a product
using mb net

MBnet account
E-mail account
http://www.sibs.pt/pt/servi
cos/processamento/mbne
t/faq.html

How to safely use
different types of
online payment

Pay Pal

Book a trip using
paypal

Paypal Account
E-mail account
http://www.moneymatterst
ome.co.uk/1-Whatmoney-is-and-moneyexchange/Sub1/BANKIN
GOnlineBankingSimulator.h
tm

How to safely use
different types of
online payment

Shopping
with credit
card

Make a payment
using the credit
card

Credit card available

How to use an
online shopping
basket

Online
shopping
baskets

Login to the
shopping site. Add
and remove items
from your basket

Shopping sites

E-mail account

E-mail account
http://www.sibs.pt/pt/servi
cos/processamento/mbne
t/faq.html
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1b) E-commerce: Home banking
Note: For these activities, you will need an e-mail account and a bank account.
What will I learn?

It’s about:

What will I do?

What do I need?

How to create a
login and password
which allows you to
manage your bank
account online

Online
banking

Register for online
banking

Sub-block register

How to use your
registration details to
access your bank
account online.

Login

Safely access your
online account

Sub-block login

How to use the
essential menus of a
home banking site

Manage
online
payments
through
your online
banking
service

Manage the
account and make
payment transfers

Home Banking account

MB-net

Create an MB-net
temporary credit
card

How to fulfil transfer
or payment service
How to download a
pdf with transfer
information
Activate the MB-net
temporary credit
card service

Evaluation

Pdf viewer
http://www.moneymatterst
ome.co.uk/1-Whatmoney-is-and-moneyexchange/Sub1/BANKIN
GOnlineBankingSimulator.h
tm

Mbnet account
E-mail account
https://www.mbnet.pt/site/
do

How to use the
prepayment menus
for payments (e.g.
prepaid phone or
internet card)

Payment

Learning how to use
online banking

Online
banking

Make an online
payment to
recharge your
phone
Use an online
simulation to teach
you about online
banking
Online banking
simulator

Home banking account
Help area on
homebanking site

Internet access
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1b) E-commerce: Commercial fraud
What will I learn?

It’s about:

What will I do?

What do I need?

How I know if I am
shopping on a safe
website?

Safe
shopping
websites

Go to BBC website Internet access
http://www.bbc.co.
uk/webwise/guides/
secure-shoppingwebsites

Evaluation

Discuss in your
group or with your
tutor
How do I shop safely
with my credit card
online?

Using your
card safely
online

Go to BBC website Internet access
http://www.bbc.co.
uk/webwise/guides/
safe-shoppingwith-cards
Discuss in your
group or with your
tutor

Whether you are
covered for online
card fraud

Cover for
online card
fraud

Go to BBC website Internet access
http://www.bbc.co.
uk/webwise/guides/
covered-for-cardfraud
Discuss in your
group or with your
tutor

How to keep safe
online

Go to BBC website
http://www.bbc.co.
uk/webwise/topics/
safety-andprivacy/onlinesecurity

Internet access

Discuss in your
group or with your
tutor
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1b) E-commerce: Managing money
What will I learn?

It’s about:

What will I do?

How to carry out a
personal financial
health check

Personal
finance

Go to Make money Internet access
work
http://www.learnmy
way.com/learnmore/make-moneywork
and complete a
financial health
check

Saving money:
Finding second hand
and cheaper
products

Saving
money for
purchases

Search on a
second hand
goods site (e.g. EBay) for a product
you want to buy

UK Only
Preparing for
Universal credit

Universal
credit

Go to the money
advice service and
follow the action
plan

How to compare
prices online

Comparing
prices

Use a price
comparison site,
e.g.
www.moneysaving
expert.com

What do I need?

Evaluation

Internet access

https://www.moneyadvi
ceservice.org.uk/en/acti
on_plans/get-ready-foruniversal-credit
Internet access

to find the best
deal for your gas /
electricity)
Managing debt

Getting help
and advice
for debt

UK Only
Go to the Citizen’s
advice website and
contact them to
make an
appointment

http://www.adviceguide.
org.uk/england/debt_e.
htm

Page 8

Curriculum blocks – learner sheets

1c) E- government: tax payment
Note: for most of those activities, you need an e-mail account and a password for central
tax-services.
What will I learn?

It’s about:

What will I do?

What do I need?

How to provide and
confirm information
to the central taxservices

Register

Register in central
tax-services

Sub-block register

How to make a
direct link between
the service and the
user

login

Enter the user ID
and the password

Sub-block login

How to pay your car
taxes.

Car taxes

Pay annual car
taxes

Central tax-services
account

Evaluation

Create an unique
user id

How to consult car
owner information
services.

e-mail account
help area on public
services sites

How to visualise and
download payment
conditions.

https://www.gov.uk/getvehicle-information-from-dvla

Print certificate
How to browse
menu of the IRS taxservices.
How to find and
download
information in PDF
format

IRS

Consult IRS
situation

Central tax-services
account
e-mail account
pdf viewer
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1c) E- government: Government digital services
You will need: for most of those activities, you need an e-mail account and a password for
central tax-services.
What will I learn?

It’s about:

What will I do?

What do I need?

UK Only

Online
government
services

Go to Online
government
services

https://www.gov.uk/

You will become
familiar with digital
by default services

Evaluation

Internet access

Apply for a
passport
OR
Calculate your
state pension
OR
Order a copy of a
birth, death or
marriage certificate
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1c) E- government: communication with public services
Pre-requisite: for most of those actions, you need an e-mail account, login and a password
What will I learn?

It’s about:

What will I do?

What do I need?

How to create a
unique user ID for
the user

Register

Register in the
public services

Sub-block register

How to make a
direct link between
the service and the
user

login

Enter the user ID
and password

Sub-block login

Browsing to find
correct form to fill in,
to communicate with
public service;

Submit

Find an online
services and
submit a form

Sub-block information
search

Finding an area
where you can
download a
document

Search

Search a document Internet access
on the website site
e-mail account
and make the
(optional)
download

How to use
comment boxes in
site or form to
submit a question;

Communicate

Send and receive
question

Evaluation

Filling in a request or
communication form
online

Internet access
e-mail account
(optional)

How to use e-mail to
reply to additional
information asked
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Where am I in the package?

Introduction
Curriculum blocks – overview
Curriculum blocks – learner sheets
Curriculum blocks with training notes
Methodological notes
Glossary and bibliography

Block 2: Collaboration

Sub-blocks:
2a) Collaborative writing
•

Develop documents collaboratively.

2b) Sharing
•

Share files

•

Talk and Write

Level of study – medium
Entry criteria: Managing mouse and keyboard, personal e-mail account available.
Some extra-conditions may be required.
Possible models of delivery:
Self-training, trainer supported self learning
Evaluation:
Please fill in the evaluation column of the topic(s) you worked on: (1) done; (2) done
and would like to discuss; (3) would like more practice; (4) don’t know
what to do.

Test what you have learned! Go to quiz.digital-literacy2020.eu and take part in a mini online
quiz. If you need help with that, please ask your trainer.
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2a) Collaborative writing: GoogleDocs
Notes: You will need a Gmail e-mail account.
What will I learn?

It’s about:

How to access
goggle drive and
create word or excel
documents

Creating a
Create an online
document in document
Google
Docs

Uploading a
document and
sharing with others

Sharing a
document in
Google
Docs

Upload a previous
document. Share a
doc with another
user

Share

Share your Google
documents with
other users

Managing users as a
collaboration editors
or viewers

What will I do?

What do I need?

Evaluation

Gmail account
Internet access
http://support.google.com/dri
ve/?hl=en

Gmail account
Internet access
http://support.google.com/
drive/bin/answer.py?hl=en
&answer=2424368

Gmail account
Internet access
Other users must have
Gmail accounts
http://support.google.com/
drive/bin/answer.py?hl=en
&answer=2494822

How to delete an
online document

Erase a
Google
document

Delete your Google
document

Gmail account
Internet access
Google document to
erase
http://support.google.com/
drive/bin/answer.py?hl=en
&answer=2375091
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2b) Sharing: Share files with Dropbox
Note: You will need an e-mail account.
What will I learn?

It’s about:

What will I do?

What do I need?

How to register for
Dropbox

Learning
how to use
Dropbox

Register

Sub-block register

Evaluation

https://www.dropbox.co
m/

How to access your
Dropbox account

Login

Sub-block login

How to access a
folder in DropBox

Access

Dropbox account
Access to internet
https://www.dropbox.com/hel
p

Adding or deleting
files from the
Dropbox folder

Learning
how to use
Dropbox
files

Add or remove

Dropbox account
Access to internet
File to upload
https://www.dropbox.com/
help/40/en

How to access files
from Dropbox

Learning
how to use
Dropbox
files

Online access

Dropbox account
Access to internet
https://www.dropbox.com/
help/319/en
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2b) Sharing: Using Talk and Write
Notes: For most of these activities you will need an e-mail account. To use Talk and Write
you will also need a Skype account.
What will I learn?

It’s about:

What will I do?

What do I need?

How to use an
online whiteboard
with others

Using an
online
whiteboard
and chatting
to others
with Skype

Talk with others on
Skype

Skype

Creating a
username and
password to access

Register for
Talk and
write

Register in the site
and make the
activation online

Sub-block register

Creating a link in
private area

Login to
your Talk
and Write
account

Access to the site
account

Sub-block login

Creating online doc
and sharing
collaborating. Makes
live changes to the
doc

Create an
online
whiteboard

Create a document
and collaboration
online

Talk and Write account

Use Talk and Write
to write an online
whiteboard with
others

Evaluation

Talk and Write
http://www.talkandwrite.
com/en/products/tawfor
skype/

Others users accounts
Internet access
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Where am I in the package?

Introduction
Curriculum blocks – overview
Curriculum blocks – learner sheets
Curriculum blocks – trainer notes
Methodological notes
Glossary and bibliography

Block: 3. Social networking
Sub-blocks:
3a) Employability
•

Increase your employability

3b) Connecting with others
•
•
•
•
•

Connect with friends and the wider community
Digital identity
Online communities
Online polls
Online reviews

Note: All learners need internet access.

Level of study – medium
Entry criteria: Managing mouse and keyboard, personal e-mail account available.
Possible models of delivery:
Self-training, trainer supported self learning, group training
Evaluation:
Please fill in the evaluation column of the topic(s) you worked on: (1) done; (2) done
and would like to discuss; (3) would like more practice; (4) don’t know what to do.

Test what you have learned! Go to quiz.digital-literacy2020.eu and take part in a mini
online quiz. If you need help with that, please ask your trainer.
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3a) Employability: LinkedIn
What will I learn?
How to register for
LinkedIn

It’s about:

What will I do?

What do I need?

Creating a
LinkedIn
account

Go to
http://uk.linkedin.
com/

Internet access

Evaluation

Register for a
free account
How to create an
online employability
profile

How to develop an
online professional
network to increase
your access to
employment

How to create an
online CV

Increase your
employability

Use LinkedIn to
create your own
profile

Internet access

Invite others to
connect with you
on LinkedIn

Internet access

Use cv creator
http://cvmkr.com
/

Internet access

To write your
own online cv
Uploading your CV
to job sites /
recruitment agencies

Create an
electronic cv and
upload to a job
site e.g.
http://www.mons
ter.co.uk/

Internet access
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3b) Connecting with others: Facebook https://www.facebook.com/
Note: You need an e-mail account.
What will I learn?

It’s about:

What will I do?

What do I need?

What is social
networking and
types of social
networking?

Social
networking

Introduction to
social network

Internet access

Creating a basic
profile on facebook

Register

Create a profile
with basic data

Sub-block register

Accessing private
area, and setting up
privacy and account
settings

Login

Access to site and
manage the profile

Sub-block login

Finding friends or
groups

Facebook
essentials

Set up your
facebook account

Sub-block “register”,
sub-block “login”

Creating groups

Evaluation

Try “Facebook tutorials”
in your browser to learn
from others
http://www.facebook.com/
help/333140160100643/

Adding pictures to
your facebook

Interact with the
world through
facebook

Updating and
sharing information

Facebook account
Internet access
http://www.facebook.com/
help/336320879782850/

Creating pages
Security settings
Blocking profiles

Facebook
security

Public interaction
and dangers
associated

Sub-block active safety
Facebook account
Internet access
http://www.facebook.com/
help/379220725465972/
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3b): Connecting with others: Ning http://uk.ning.com/
Note: You need an e-mail account.
What will I learn?

It’s about:

What will I do?

What do I need?

How to register and
create a social
network in Ning

Register

Create a user ID
and password

Sub-block register

How to access to
private area and
security area of Ning

login

Access to
administration of
the networking

Sub-block login

How to manage the
users, post and
photos of network

Manage

Adding users,
photos, links and
manage the
networking

Ning Account

Evaluation

Internet access
http://www.ning.com/help/
?page_id=1368

3b) Connecting with others: Orkut www.orkut.com/
Note: You need an e-mail account.
What will I learn?

It’s about:

What will I do?

What do I need?

How to create a
basic profile and
start communicating
in Orkut

Register

Create a profile
with basic data

Sub-block register

How to access a
private area and
account settings

Login

Access to site and
manage the profile

Sub-block login

How to manage the
profile, create post,
finding friends and
share photos

Manage

Adding friends,
photos and
manage the profile

Orkut account

Evaluation

Internet access
http://support.google.com/
orkut/?hl=en
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3b) Connecting with others: MySpace www.myspace.com/
Note: you need an e-mail account.
What will I learn?

It’s about:

What will I do?

What do I need?

How to create a
basic profile and
start communicate

Register

Create a profile
with basic data

Sub-block register

How to access a
private area to
account settings

login

Access to site and
manage the profile

Sub-block login

How to manage the
profile, create post,
finding friends and
share photos

Manage

Adding friends,
photos and
manage the profile.

Myspace account

Make a channel

Evaluation

Internet access
http://www.myspace.com/
myspacehelp

3b) Connecting with others: Twitter https://twitter.com/
Note: You need an e-mail account.
What will I learn?

It’s about:

What will I do?

What do I need?

How to create a
profile and a
respective hashtag
(#) in Twitter

Register

Create a hashtag
(#)

Sub-block register

How to access your
account and
manage your
followers

login

Access Twitter

Sub-block login

How to start to tweet
and communicate

Post

Post a tweet and
retweet

Twitter account

Evaluation

Twitter followers
Internet access
https://support.twitter.c
om/groups/31-twitterbasics

Finding interesting
tweets from other
users

Follow

Subscribe for other
tweet-accounts

Twitter account
Twitter followers
Internet access
https://support.twitter.c
om/groups/31-twitterbasics
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3b) Connecting with others: Badoo: http://badoo.com/
Note: You need an e-mail account.
What will I learn?

It’s about:

What will I do?

What do I need?

How to create a
basic profile for
Badoo and start to
communicate

Register

Create a profile
with basic data

Sub-block register

How to access your
Badoo account

login

Access to site and
manage the profile

Sub-block login

How to manage your
Badoo profile, create
a post, findi friends
and share photos

Manage

Adding friends,
photos and
manage the profile.

Badoo account

Make a channel

Evaluation

Internet access
http://badoo.com/en/help/

3b) Connecting with others: FlickR http://www.flickr.com/
Note: You need an e-mail account.
What will I learn?

It’s about:

What will I do?

What do I need?

How to register with
FlickR and create an
account

Register

Create a profile
with basic data

Sub-block register

How to access your
FlickR account

login

Access to site and
manage the profile

Sub-block login

How to manage the
account, add photos
and share the
album. Understand
the privacy settings

Manage

Adding photos and
albums

FlickR account

Evaluation

Photos to upload
Internet access
http://www.flickr.com/help/
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3b) Connecting with others: Digital Identity
What will I learn?

It’s about:

What will I do?

What do I need?

Risks of receiving
electronic
information

Personal
Information

Find the
information needed

Internet access

How to take
measures of security
and tips

Security

Measures of
security

Internet access

Creating different
levels of passwords
How information
circulates on the
internet
Understanding the
risk of sharing
information

Online
information

Channel of
information

Evaluation

http://www.ivillage.com/10
-rules-internet-safety-kids0/6-a-128700

http://pcnineoneone.com/t
op-10-internet-safetyrules/

Internet access
http://www.youtube.com/w
atch?v=6a_KF7TYKVc&fe
ature=relmfu
http://en.wikipedia.org/wiki
/Internet
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3b) Connecting with others: Online polls
What will I learn?

It’s about:

How to create and
use an online poll

Gathering
opinions

What will I do?
Register for
Survey Monkey
http://www.survey
monkey.com/

What do I need?

Evaluation

Internet access
Registered account

OR
PollDaddy
http://polldaddy.co
m/
Set up an online
poll and find out
the views of
everyone in a
particular group
e.g. favourite food,
environmental
issues, local
concerns
Finding the best
date and time for a
meeting

Arranging a
meeting
time which
will suit a
group of
people

Go to the Doodle
website:

Internet access

https://doodle.com
Set up a poll to find
the best time to
meet for coffee/ a
discussion
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3b) Connecting with others: Online reviews
What will I learn?

It’s about:

What will I do?

What do I need?

How to register for
an online review site

Online
reviews

Register for:

Internet access

Trip Advisor

E-mail account

Evaluation

http://www.tripadvis
or.co.uk/
OR
Amazon
http://www.amazon
.com
OR
another online
review site

How to read, and
comment on reviews

Online
reviews

Look at a review on Internet access
the site
E-mail account
Make a comment

How to create your
own review

Online
reviews

Create your own
review on the site

Internet access
E-mail account
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Where am I in the package?

Introduction
Curriculum blocks – overview
Curriculum blocks – learner sheets
Curriculum blocks – trainer notes
Methodological notes
Glossary and bibliography

Block 4: Communication
Sub-blocks:
•

Free chat with friends and family across the world: Skype

•

Podcasting: Audacity

•

Publish your own writing: Wiki; Blog; Scribd

•

Publish videos: YouTube

Notes: Some activities require long periods of internet access to complete. Some
activities are easier to complete if the learner owns their own device with internet
access e.g. video creation.

Level of study – medium
Entry criteria: Managing mouse and keyboard, personal e-mail account available.
Possible models of delivery:
Self-training, trainer supported self learning, group training
Evaluation:
Please fill in the evaluation column of the topic(s) you worked on: (1) done; (2) done
and would like to discuss; (3) would like more practice; (4) don’t know what to do.

Test what you have learned! Go to quiz.digital-literacy2020.eu and take part in a mini
online quiz. If you need help with that, please ask your trainer.
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4. Free chat with friends and family across the world: Skype
Note: you need an e-mail account
What will I learn?

It’s about:

What will I do?

What do I need?

Preparing Skype for
personal use

Configure
Skype

Startup Skype

Skype program

Personalizing
Skype profiles

Evaluation

https://support.skype.com/en
/faq/FA11098/gettingstarted-with-skype-windowsdesktop

Profile

Skype account
Internet access
https://support.skype.com/
en/faq/FA11098/gettingstarted-with-skypewindows-desktop

Searching contacts
Adapting screen
settings in video call

Call Skype
to Skype

Setup and end a
call

Other skype accounts
Internet access
https://support.skype.com/
en/faq/FA11098/gettingstarted-with-skypewindows-desktop
https://support.skype.com/
en/faq/FA10935/callingsomeone-who-s-onskype-windows-desktop

How to set up a
conference group
(windows and linux)

Setup a conference Skype account
call
Other skype accounts
Internet access
https://support.skype.com/
en/faq/FA2831/making-agroup-call-windowsdesktop

How to use payservices to provide
Skype account with
credits

Call Skype
to phone

Provide Skype
account
Enter phone
numbers

Paypal account
Internet access
https://support.skype.com/
en/faq/FA20/callingmobiles-and-landlineswindows-desktop
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4. Podcasting
Note: You need an e-mail account
What will I learn?

It’s about:

What is Podcasting?

Making your Learn about
own
podcasting
programs
and podcast
them

History of
Podcasting
Podcast Feeds

What will I do?

What do I need?

Evaluation

internet access
http://www.podcastingtools.com/

Podcast Sites
Podcasting Blog
How can I podcast
myself?

How to Podcast
Create Podcasts
Submit Podcasts
Display Podcasts

internet access
Microphone
http://www.podcastingtools.com/
http://www.podcastingtools.com/
http://www.feedforall.com/
http://www.recordforall.co
m/

What software do I
need to use?

Understand
Podcasting
Software

internet access
http://wiki.audacityteam
.org/wiki/Category:Tutor
ial
Microphone

More technical
information about
podcasting

Podcast Validators

internet access

Podcast Graphics

http://www.podcastingtools.com/

Podcasting Wikis
Podcasting
Directories
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4. Publish your own writing: Wikis
Note: you need an e-mail account
What will I learn?

It’s about:

What will I do?

What do I need?

How to use a wiki to
publish what you
write

Writing on a
wiki

Create a wiki using

Registered account

How to create a
wikispaces account

Register

Create the user
name and
password

Sub-block register

How to access your
wiki account

login

Access to site and
to the subject page

Sub-block login

How to add
information on a wiki
or add a new page
to a wiki

Add

Create a page and
adding information

Wiki account

Evaluation

http://www.wikispa
ces.com/

Internet access
http://en.wikipedia.org/wiki/
Wikipedia:Tutorial/Registra
tion
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4. Publish your own writing: Blogs
Notes: you need an e-mail account.
What will I learn?

It’s about:

What will I do?

What do I need?

How to choose the
weblog service that
fits your needs
(conditions, free
space, link
possibilities)

Blog
services

Choose a blog
service which you
would like to use

Sub-block “information
search”

Visit
www.blogger.com/

Evaluation

http://blogbasics.com/
http://blog-servicesreview.toptenreviews.com
/

http://www.photobl
og.com/
http://www.podbea
n.com/
http://www.voxopo
p.com/
Setting up your blog
account

Blog
essentials

Start a weblog

First post

Sub-block “register”
and sub-block “log-in”
Internet access

Seting up a profile

Dashboard use

Blog account
http://codex.wordpress.or
g/First_Steps_With_Word
Press

Adding a new post
Adding a page
Deleting a page

http://pt.scribd.com/doc/1
2740926/Google-SitesTutorial
http://www.simplifiedblogg
ing.com/2012/03/how-tobegin-blogging-completetutorial.html#.UKIbzYbAT
30

How to configure
side and bottom
widgets
How to share
ownership and post
privileges

Blog
developing

Advanced
dashboard use

Internet access
Blog account
http://codex.wordpress.or
g/FAQ_Advanced_Topics
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4. Publish your own writing: Scribd http://www.scribd.com/
Note: you need an e-mail account
What will I learn?

It’s about:

What will I do?

What do I need?

How to create a
registration user and
password

Register

Create the user
and password

Sub-block register

How to access your
account to upload

Login

Access to site and
private area

Sub-block login

How to upload a
document or make a
download a
document from the
site

Manage

Upload the
document and
share the
document

Scribd account

Evaluation

Internet access
File to share
http://en.support.wordpres
s.com/scribd/

4. Publish your own videos: YouTube http://www.youtube.com/
Note: You need an e-mail account
What will I learn?

It’s about:

What will I do?

What do I need?

How to create a user
ID and password to
register for the site

Register

Create a user ID
and a channel

Sub-block register

How to access your
account to manage
video upload and
saving favourite
videos.

login

How to upload
personal videos and
get the URL link to
share

upload

Access to site with
user and password

Upload a movie
and share the link

Evaluation

http://support.google.com/
youtube/bin/static.py?hl=e
n&guide=1646810&page=
guide.cs

Sub-block login
http://support.google.com/yo
utube/bin/static.py?hl=en&gu
ide=1646810&page=guide.c
s

Youtube account
Internet access
Video to upload
http://support.google.com/
youtube/bin/topic.py?hl=e
n&topic=2888648&rd=1
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Introduction
Curriculum blocks – overview
Curriculum blocks – learner sheets
Curriculum blocks – trainer notes
Methodological notes
Glossary and bibliography

Block 5: Basic Skills

Sub-blocks:
5a) Hardware and systems
•

Mouse/ Touchpad

•

Keyboard

•

Tablet / Smartphone

•

Using the operating system

Notes: Use learners’ own devices where possible.

Level of study – easy
Entry criteria: None.
Possible models of delivery:
Self-training, trainer supported self learning, group training, group training with trainer
support
Evaluation:
Please fill in the evaluation column of the topic(s) you worked on: (1) done; (2) done
and would like to discuss; (3) would like more practice; (4) don’t know what to do.
Test what you have learned! Go to quiz.digital-literacy2020.eu and take part in a mini
online quiz. If you need help with that, please ask your trainer.
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5a) Basic skills: Mouse / touchpad
What will I learn?

It’s about:

What will I do?

What do I need?

How to use the
mouse and the
position of the hand.
Change the
sensitivity of the
button

mouse

Move the mousedevice and follow
the arrow on the
screen

Computer mouse in
connection with a
computer

Type of buttons and
there functions

Type of
buttons

Use the button of
the mouse and
open a folder on
your computer
screen

Computer mouse in
connection with a
computer

The touchpad and
how it works

Touchpad

Put one finger
(forefinger) at the
touchpad of your
notebook and
move it around the
touchpad. Follow
the arrow on the
screen

Notebook

Evaluation

http://computer.howstuffw
orks.com/mouse.htm

http://www.ehow.com/how
does_5011106_touchpad
s-work.html

5a) Basic skills: Keyboard use
What will I learn?

It’s about:

What will I do?

What do I need?

How to use the
keyboard to write

Write

Open a document
and type letters on
the keyboard. See
the words you
typed on the
screen

Keyboard in connection
with a computer

Understanding the
shift, delete,
backspace or enter
key

Evaluation

http://computer.howstuffw
orks.com/keyboard.htm

Inserting punctuation
How do the special
keys (shift, F.., alt
ctrl) work

Special
keys

How do the prtsc,
scroll keys work

Special
functions

Learn about the
function of special
keys on the
keyboard
Special functions

Keyboard in connection
with a computer
http://computer.howstuffw
orks.com/keyboard.htm

Keyboard in connection
with a computer
http://computer.howstuffw
orks.com/keyboard.htm
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5a) Basic skills: Tablet and Smartphone use
What will I learn?

It’s about:

What will I do?

How to use the
tablet

Android
based
tablets

Explore the tablet,
Tablet PC or a
use the functions of Smartphone
the device

Adding and deleting
apps

How to use the
tablet

Manage the apps,
and search new
ones to improve
the usage of the
device
I pad

What do I need?

Evaluation

Tablet PC or a
Smartphone

Explore the tablet,
Tablet PC or a
use the functions of Smartphone
the device
http://www.apple.com/sup
port/ipad/

Adding and deleting
apps

How to buy

Manage the apps,
and search new
ones to improve
the usage of the
device
Payment
and refunds

Understand the
politics of refund
and payment

Tablet PC or a
Smartphone connected
with the internet
http://www.apple.com/sup
port/ipad/

Tablet PC or a
Smartphone
http://www.apple.com/sup
port/ipad/
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5a) Basic skills: Using the operating system
What will I learn?

It’s about:

What will I do?

What do I need?

Starting the
computer

Starting and
shutdown
computer

Initiate and explore
the computer

Computer

Managing windows
system

Access
windows.

How to find a
specific program,
and open it

Understanding how
to save and find files
and folders

Files and
folders

Manage files and
folders

Managing the
desktop and taskbar

Desktop

Manage the
desktop and the
taskbar

Searching for a
program and closing
it down

Changing the
wallpaper and
understanding the
icons

Shutdown the
computer and
close the programs

Evaluation

http://www.basiccomputerskills.com/

Computer
http://www.ehow.com/how
_2059920_find-programcomputer.html

Computer
http://www.basiccomputerskills.com/comp
uter-help-files.html

Computer
http://www.basiccomputerskills.com/deskt
op.html
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Basic skills (Internet skills)
Sub-blocks:
5b) Internet skills
•

Internet skills

•

Login

•

Registering

•

Information search

•

E-mail account

•

Active safety

•

Virus protection

•

Privacy / identity theft

Level of study – easy
Entry criteria: Elementary device management
Possible models of delivery:
Self-training, trainer supported self learning, group training.
Evaluation:
Please fill in the evaluation column of the topic(s) you worked on: (1) done; (2) done
and would like to discuss; (3) would like more practice; (4) don’t know what to do.
Test what you have learned! Go to quiz.digital-literacy2020.eu and take part in a mini
online quiz. If you need help with that, please ask your trainer.
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5b) Internet skills: Register for your first site
Note: you need an e-mail account
What will I learn?

It’s about:

How to register for
your first site

Creating a
personal
account for a
website.

How to create a
username
How to create a
password
How to enter an email address
How to put further
information in, e.g.,
tax number if
required.

For example:
• Discussion
forums
• Sites to share
information

What will I
do?
Choose a
password and
test its strength
http://www.pas
swordmeter.co
m/
Create an
account using
a strong
password

What do I need?

Evaluation

e-mail account
internet access
Personal details e.g.
National Insurance
Number
http://en.wikipedia.org/wiki
/Wikipedia:Tutorial/Registr
ation

• Shopping
sites
• Government
sites
• Blogs

How to complete an
online form

Online forms

Working with
on-line forms

e-mail account
internet access

How to submit an on
line form
How to confirm a
request by e-mail
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5b) Internet skills: Login to a site
Pre-requisite: you need your account username and password.
What will I learn?

It’s about:

What will I do?

What do I need?

How to use your
account details to
login to a site

Being able
to login to
your
personal
website
accounts.

Enter your login
details to access
your account

internet access

Evaluation

site to login
Account username and
password
http://en.wikipedia.org/wiki
/Help:Logging_in

How to use your
username and
password which you
were given or chose
at registration

Username and
password

Correctly entering
complex passwords
to login to your
account

Work with given
and chosen
passwords

internet access
site to login
Account username and
password

internet access
site to login
Account username and
password
http://www.microsoft.com/
pt-pt/security/onlineprivacy/passwordscreate.aspx
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5b) Internet skills: Searching for information
What will I learn?

It’s about:

What will I do?

What do I need?

How to find
information using
different search
engines

Types of
search
engines

Explore
alternatives to
Google

Internet access

Evaluation

Search providers
(altavista, bing, yahoo)
http://www.noodletools.co
m/debbie/literacies/inform
ation/5locate/adviceengin
e.html

Using the Google
search tips

Use Google
to make a
basic, an
advanced
and an
image
search

Choose terms to
make a basic
search and
Set the criteria for
an advanced
search
Use Google
images to search
for a picture

Using the favorites,
home, zoom, in
different browsers

Browser

Use toolbar

Internet access
Google site
http://www.youtube.com/w
atch?v=DahGSReGx3M
http://www.youtube.com/w
atch?v=B8aYoVpdz8o&fe
ature=related

Internet access
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5b) Internet skills: Set up an E-mail account
What will I learn?

It’s about:

What will I do?

Choosing a free email provider

E-mail
basics

Choose a free eInternet access
mail provider and
e-mail provider
set up a webmail ehttp://email account

Setting up an web
based e-mail
account

Explore:
Gmail
https://accounts.go
ogle.com/

What do I need?

Evaluation

mail.about.com/od/freeemailreviews/tp/free_email.htm
http://www.gcflearnfree.or
g/e-mailbasics

Yahoo mail
https://login.yahoo.
com/config/mail?.in
tl=us
Windows Live
Hotmail
www.hotmail.com/
Setting up an e-mail
with your provider;
personalizing an email address
How to send and
receive e-mails

E-mail providers for Internet access
internet
e-mail provider
subscribers
http://www.gcflearnfree.or
g/e-mailbasics

Advanced
e-mail use

Use e-mail

e-mail account
internet access

How to manage
mails in folders
Configuration of
settings and
signatures

Manage e-mail
account

e-mail account
internet access
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5b) Internet skills: Active safety
What will I learn?

It’s about:

What will I do?

What do I need?

How to ensure safe
use of the internet

Preventative
measures

Go to
www.microsoft.co
m/security_essent
ials/ to install a
free antivirus
program called
Windows Security
Essentials

Internet access

Access to
safe sites

Discuss tips to
ensure safe
browsing

Internet access

How to prevent
malware and trojans

Tips which can be
useful in the
navigation on the
internet

http://techtips.salo
n.com/internetbrowsing-safety13231.html

Evaluation

http://windows.microsoft.c
om/en-US/windows7/Tipsfor-protecting-yourcomputer-from-viruses

http://techtips.salon.com/i
nternet-browsing-safety13231.html

Read then
discuss with your
group or tutor.
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5b) Internet skills: Virus protection
Pre-requisite: you need an e-mail account
What will I learn?

It’s about:

What will I do?

What do I need?

Understanding why
it is a good idea to
protect computer
with a anti-virus
program

Virus

Watch YouTube
video

Internet access

Evaluation

http://www.youtube
.com/watch?v=qy0X7CTqss
Discuss with your
group / trainer

Selecting a free
antivirus program

Anti-virus

Install an anti-virus
program on a
computer

Downloading and
installing a free antivirus program

Anti-virus program
Try
http://free.avg.com/gben/homepage
http://free.avg.com/gben/homepage
Internet access
Google site to search

5b) Internet skills: Privacy / identity theft
What will I learn?

It’s about:

What will I do?

What do I need?

Understanding how
to protect yourself
from identity theft

Keeping
yourself
safe online

Activate the
security
mechanism of your
browser

Internet access

Evaluation

Follow instructions
on
http://digitalunite.co
m/guides/internetsecurity/howprotect-yourselfidentity-theft
Use a program to
prevent the risk of
sharing private
information in
malicious site
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Project partners
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Learning in context
To engage adults in learning, it is important that they see the relevance of that learning to
their own lives and interests. When setting the scene for the learning, it is really useful to set
it in a relevant context. For example, rather than learning about Skype, the learner learns
how to use it to communicate – to speak to a friend abroad.
Other DLit2.0 curriculum blocks have been listed under broad categories e.g. Collaboration,
however, it is really useful set a very specific and relevant task for each activity.
In this section, we have listed some examples – ways in which Web 2.0 has been used to
motivate different groups of adults to learn. It is not an exclusive list, but is intended as a
starting point for trainers to engage with their learners to identify the most appropriate
contexts for learning.

Block 1: E – Citizenship
Sub-blocks:
1a) E-Democracy
• Community participation
• Reporting issues
1b) E-Commerce
• Online shopping
• Home banking
• Commercial fraud
• Managing money
1c) E-Government
• Tax payment
Note: Learners using their own devices should ensure the security of their Wi-Fi
connection.
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Level of study – medium
Entry criteria: Managing mouse and keyboard, personal e-mail account.
Methods of study:
Self-training; supported self-training; peer support group training; trainer supported
group training.
Evaluation:
Please fill in the evaluation column of the topic(s) you worked on: (1) done; (2) done
and would like to discuss; (3) would like more practice; (4) don’t know what to do.
Note: For all topics see also methodological notes.

1a) E-Democracy
Activities:
• One of the lights in your street has been out for a long time. Make an online complaint
to your local street services department.
• You don’t know how you should vote in the next national election. Find further
information by using the Wahl-O-Mat (website where you can make a test to find out
which party’s programme most corresponds to your ideas and wishes) of your country
(http://www.wahl-o-mat.de/bundestagswahl2009/main_app.php?sprache=1)
• Send an email to the editorial office of your daily newspaper to give them your opinion
on a recent editorial.
Tips:
•
•
•
•
•
•

Try setting up an online petition – you can set up a fake petition and delete it
afterwards.
Try setting up a Google talk or messenger conversation within the group you are
working with.
Set up a moodle forum or use an online forum to practice in real time.
View a forum and invite trainees to participate in it.
Look at sites of companies or government services. Explore the “contact” area. Look
for similarities between different sites.
Show different options of submitting a message to a service. Clarify the difference
between direct submission of e-mails to the services, submission through a pop-up
window, or through an outlook programme.

1b) E-Commerce
Activities:
• You need to get a new washing machine, but do not know which would be best. Read
the reviews for different models on Amazon.
• You don’t have enough money to buy new furniture for your home. See what you can
find on E-bay, Amazon and Gumtree.
• Buy a present online and arrange to have it sent directly to a friend.
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Tips:
• Make a list of products that the trainees like
• When registering, use the information given in the sub-block “Common Basics” under
“registration”. Show the trainees that registering works in similar ways on most
websites.
• Be aware that this action requires private information of the trainee.
• (Portugal) safe credit card use. You can use the mb-net tutorial
• Explain the two-step procedure – bank and mb-net services. You can use the mb-net
tutorial.
• Explain where our card information circulates on the web.
•
•

Wait for the confirmation e-mail and use the confirmation link in the e-mail to finish the
registration.
Take the delivery time into consideration. Find out whether it will come through national
or international delivery.

1c) E-Government
Activities:
• There are long waiting times in your community centre. Make an appointment online to
discuss your concerns with the centre manager.
• Find the website for your local community centre or council. Search to find local events,
markets and activities for the next month. Publish your own event if you are arranging
one.
Tips:
• This normally requires previous information by mail or personal contact at the local tax
services. Look for ways of personalizing ID information which the trainees can use as
mnemonics.
• These services differ from country to country. Consider personal training, as
confidential information is displayed while working on the trainee’s or trainer’s access
account.
• Demonstration can be an efficient way to explain things.
•
•
•
•
•

Consider using this topic as a general unit on how to register on an official site or
service.
You can simulate the filling in and submitting on a learning platform, for instance
Moodle http://moodle.com/.
Look for simulation software that mimicks real situations, or, in a peer to peer situation,
assist in real time the filling in of the form.
Look for a document on the website and understand the different ways in which it can
be saved on the computer.
Look for contact services. It may be necessary to copy-paste an e-mail in the regular email application used by the trainee.
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Block 2: Collaboration
Sub-blocks:
2a) Collaborative writing
• Develop documents collaboratively: Google Docs.
2b) Sharing
• Share files: Dropbox, FlickR
• Discuss and write: Talk and Write.
Notes: All learners need regular access to devices with internet connection.

Level of study – medium
Entry criteria: Managing mouse and keyboard, personal e-mail account.
Methods of study:
Self-training, supported self-training
Evaluation:
Please fill in the evaluation column of the topic(s) you worked on: (1) done; (2) done
and would like to discuss; (3) would like more practice; (4) don’t know what to do.
Note: For all topics see also methodological notes.
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2a) Collaboration writing
Activities:
• Using Google docs to write a story with others.
• Parents / grandparents use Google docs to write a report on a school trip which they
attended.
• A village hall committee use Google Docs to write the minutes of a meeting
collaboratively.
Tips:
• Consider setting up one or two Google accounts for training purposes and share
privileges between them, so you can simulate in real context the Google Drive
service.
• When working on a training device, consider having some documents ready for
upload. Consider creating a document offline, in a training session and upload.
• Consider the use of Google accounts created for training purposes.
• Make sure the user can recover the deleted document.
2b) Sharing
Activities:
• A group of parents use Dropbox to share school information and resources to help
their children.
• A group of friends use Dropbox to share photos with each other.
Tips:
• Consider real time peer to peer work. If you are working in a training group, consider
assisted self-training.
• During a training session on document management or information search, you can
have some multitasking, where different trainees are exercising different tasks.
• This is a topic that can easily be done by one trainee or a little group in a public
access point.
• Create a document as an example and make a collaboration doc.
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Block 3: Social networking
Sub-blocks:
3a) Employability: LinkedIn, Monster
3b) Connecting with others: Facebook, Ning, Orkut, Myspace, Twitter, Badoo, Survey
Monkey, PollDaddy, DoodlePoll, Trip Advisor, Amazon
Notes: Suitable for use by learners with regular access to devices with internet
connection as well as occasional internet users.

Level of study – medium
Entry criteria: Managing mouse and keyboard, personal e-mail account.
Methods of study:
Self-training, trainer supported self learning, group training
Evaluation:
Please fill in the evaluation column of the topic(s) you worked on: (1) done; (2) done
and would like to discuss; (3) would like more practice; (4) don’t know what to do.
Note: For all topics see also methodological notes.
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3a) Employability
Activities:
• Search online communities for profession, business and carreer.
• Join an online community to find contacts in your professional area.
• Search for job offers and contacts in professional social networks.
Tips:
• Consider referring to some situations of public exposure that can be difficult. It is
important that people understand there is nothing anonymous on a social networks
sites and that there different ways to access personal information.
3b) Connecting with others
Activities:
• Search online communities for school-friends or family members who you are not in
touch with.
• Join an online community to ask questions about your hobby (e.g. stamp collecting or
gardening). Ask questions and make contact.
• Follow your favourite film or pop stars on Twitter. Read their tweets and retweet to
your contacts.
• A group are taking part in face to face training. They create their own facebook group
so they can support each other.
• People from former colonies create their own social network in Ning, to share stories,
pictures and discussions about their birthplace.
• Create a FlickR account to share photographs with friends and family.
Tips:
• Consider some preselected explanations that can be found online.
• Consider using the Facebook tutorial for peer to peer training between trainees, so
that you can go around helping the trainees solve minor problems.
• Talk to your trainees about the risk of sharing photos. Explain the options of who can
see the pictures.
• Consider referring to some situations of public exposure that can be difficult. It is
important that people understand there is nothing anonymous on a social network
sites and that there are different ways to access personal information.
• Explain the difference between (other) social networks and Myspace.
• Consider giving some information about how cookies work.
• Consider some external info material about the sharing of data between companies
on the internet.
•

Twitter:
Show the trainees how followers can access and reply to a tweet.
Show the twitter of public figure.
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•

Identity:
Fill in only the information that is required (*).
Analyse the site about seriousness of the provider before you register. Register only
if necessary. Be careful about sharing your e-mail-address.
Never use the same password. Create strong passwords, adding numbers and case
letters.
Focus on unticked or ticked checkboxes and explain the meaning of the
authorisations (e.g. receiving a newsletter, sharing your data for evaluation purposes,
sharing your data with business partners) and declining them.
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Block 4: Communication
Sub-blocks:
• Free chat with friends and family: Skype
• Podcasting: Audacity
• Publish your own writing: Wikis, Blogs, Scribd.
• Publish your own videos: Youtube.
Notes: Some activities require long periods of internet access to complete. Some
activities are easier to complete if the learner owns their own device with internet
access e.g. video creation.

Level of study – medium
Entry criteria: Managing mouse and keyboard, personal e-mail account available.
Possible models of delivery:
Self-training, trainer supported self learning, group training
Evaluation:
Please fill in the evaluation column of the topic(s) you worked on: (1) done; (2) done
and would like to discuss; (3) would like more practice; (4) don’t know what to do.
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Free chat with friends and family: Skype
Activities:
• Set up friends and family members as Skype contacts. Video call each of them to
keep in touch for free.
• Set up a network of older people to keep in touch through Skype, helping to combat
isolation and loneliness.
• Many community organisations in Alta de Lisbon use Skype to reduce their
communication costs.
Tips:
• Consider a peer-learning or a self-learning situation, assisted by a trainer, using the
skype support guide.
• Add a photo or update the information.
• You might set up a conference call between two learning groups.
• Consider linking this information to home banking, safe pay-services and on line
shopping.
Podcasting: Audacity
Activities:
• Create a series of audio files (Podcasts) which record your different life experiences.
Collect them together and send to the rest of your family.
• Listen to internet radio through iPlayer (Try bbc.co.uk/iplayer)
Tips:
• Use the help function on the site.
• Show/play podcasts of radio programmes.
Publish your own writing: Wikis, Blogs, Scribd
Activities:
• Create a blog about your hobby or find other thematically blogs which are written by
people who share your interests.
• A sports association in Lisbon has created a blog to publicise their activities and
achievements. The blog has attracted many new members to the club and
encouraged new activities such as gymnastics and hiking for women.
• An environmental association in Lisbon created a picture blog which showcases their
community gardens for the disabled. This has promoted the use of the gardens and
raised the profile of the association.
Tips:
• Wiki:
Consider the use of a wiki on a learning platform if working within a group.
You could propose that the group interact while setting up wiki pages.
You might discuss the accuracy of wiki pages.
Consider the participation on an existing wiki page that deals with a topic that
trainee is interested in/knows a lot about.
•

the

Blog:
Consider an information session to look at the form and not the content of weblogs.
Consider the free account conditions provided by different services.
Consider sharing your own experiences as blogger.
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Consider yourself as a learner.
Consider using the tutorial of the weblog provider.
Training sessions in a group for setting up weblogs are a good example of
constructivist pedagogical work (see methodological notes).
In such a session every learner can work on their own weblog project and
have peer to peer or trainer assistance in case of any questions.
Consider showing the trainees the advanced functions of your own blog.
Consider setting up private accounts in more than one service to try out
different providers.
Consider not having out of the box responses, but following a process-oriented
approach when working on real weblog projects with learners.
•

Scribd:
Consider yourself as learner among learners when doing information search.
If working in group, consider creating a group document to upload about some
learning experiences (IT or not) you want to share.
Consider peer to peer assistance for learners who want to upload a written
document.

Publish your own videos: Youtube
Activities:
• Find a video which teaches you something you would like to learn. For example, how
to mend a vacuum cleaner or how to get rid of stains. Try YouTube or
http://www.starthilfe50.de/ (Germany).
• A youth group from Lisbon have recorded music videos and published them on
YouTube. These were seen by another group of young people living 100km away.
They found a halfway location and recorded several videos together which received a
high number of viewings. This has resulted in a recording contract.
• A group of young Gypsies with no previous IT-experience attended a digital learning
space to view Gypsy dance videos. Using the Internet made them realise that they
had gaps in their reading and writing skills and they asked for support. After a few
months, they began to use the Internet on their own and used You Tube to learn
more dances. Today they use social networks to find family and friends of the same
ethnicity and communicate with them.
Tips:
• If working with a group you can work on a real project and provide peer to peer
assistance or a combination of online tutorials and trainer assistance.
• Embed or link an uploaded video in a weblog.
• You might combine this with the use of FlickR in order to make little documents.
• Consider some video editing with free software.
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Block 5: Basic Skills (Hardware and systems)
Sub-blocks:
5a) Hardware and systems
•
•
•
•

Mouse/ Touchpad
Keyboard
Tablet / Smartphone
Using the operating system

Note: Suitable for learners with little or no previous experience of the internet.

Level of study – easy
Entry criteria: None.
Possible models of delivery:
Self-training, trainer supported self learning, group training, group training with trainer
support
Evaluation:
Please fill in the evaluation column of the topic(s) you worked on: (1) done; (2) done
and would like to discuss; (3) would like more practice; (4) don’t know what to do.
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Activities:
•
•
•

•

Ask your learners to use Apps on their Smartphones to find interesting places near
you e.g. a library or a café.
Use tablets with people who find it difficult to use a mouse. For example elderly
users.
An organisation working with seniors in Lisbon, decided to offer I.T. training. Initially
there was a great deal of resistance, as they were afraid of technology. After a few
sessions, they began to use word processing to write poems and stories. They now
use social networking and communication tools in their daily lives and many have
acquired their own laptops.
Navid from Persia and Irina from Russia are attending training sessions in
their local library, where they are recording their stories on iPads. Their trainer
has also recommended easy reading texts. Irina has used a translation
programme to search for keywords to find items in the library catalogue and
documented this by taking photos. Navid photographed the shelf with Persian
literature and now knows the different kinds of media about his country. The
group liked this approach to exploring the library. "We learned how to use the
iPad and how to use the library.”

Tips:
• Mouse/ Touchpad:
Consider using the resources of the OS provided, when learner works with their own
device.
Consider peer to peer training with the embedded configuration software.
Give the trainees time to practice.
•

Keyboard Use:
Consider using typingweb for group lessons and for individual training.
Consider some context training. For instance, use prtsc to create images to include in
a document.

•

Tablet and Smartphones use:
Different tablets with android have some minor differences in terms of software
behaviour.
Consider making a little list of more frequent FAQ.
Consider the use of the “safe” google play market. Consider combining this with the
sub-block information search (even on a non-android device).
Consider the use of trial versions.
Consider changing the settings, so that the installation of directly downloaded app
packages is possible.
Consider explaining the risks involved in using android applications.
Close apps. Create folders to rearrange the apps. Connect to internet or wifi.
Access app store. Search for free apps. Update the apps and the operating system.
Consider relating this to online shopping and paypal or mb-net (Portugal) services.

•

Using the operating system:
Consider showing the trainees simulation software for a basic understanding of the
OS installed.
Consider assisted reading of instruction manuals if learner works with own device.
Consider using the search options on respective OS installed.
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Consider providing USB memory sticks or a USB external hard drive for users
without device.
Consider creating a separate partition for personal documents on a Windows or
Linux based system.
Consider creating shortcuts to “my documents” on the desktop.
Consider using the integrated help function when working in groups, giving peer to
peer assistance or personal assistance.
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Basic skills (Internet skills)
Sub-blocks:
5b) Internet skills
•
•
•
•
•
•
•

Login
Registering
Information search
E-mail account
Active safety
Virus protection
Privacy / identity theft

Level of study – easy
Entry criteria: Elementary device management
Possible models of delivery:
Self-training, trainer supported self learning, group training.
Evaluation:
Please fill in the evaluation column of the topic(s) you worked on: (1) done; (2) done
and would like to discuss; (3) would like more practice; (4) don’t know what to do.
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Activities:
•

•

•

•
•

An organisation working with unemployed people in Alta de Lisbon offers a
technology job search programme. Many trainees have searched employment sites
and have found employment in Lisbon, Angola and Mozambique.
A parents’ association in Lisbon were concerned about their children’s online safety
and how they could protect them from accessing violent or pornographic website.
They were offered an e-safety programme which included virus protection, safe use
of social networks and data protection. The parents now want to form a parents’
support group, teaching other parents how to keep their children safe online.
Immigrant groups in Portugal were given training on how to search for information
about their countries of origin. They now use their skills regularly to keep up to date
on news about their countries.
Remind trainees of the importance of keeping a secure record of their login details for
each of their registered sites.
A group of kitchen staff were given training on how to search for recipes. As a result,
they have created a recipe blog, allowing comments on the recipes.

Tips:
•

Login:
Consider creating a real situation where registration is required and show the
recurring elements in different registration processes.
In a group session you can have trainees register for whichever sites are interesting
for them and have peer to peer assistance. You could make interruptions so that
everybody can actually see the recurring and the specific elements.
You might propose a “make it simple” approach for creating user names (e.g. using
your e-mail-address or always using the same username or something similar to it, if
it is not available)
Suggest using a small set of passwords, instead of using the same password over
and over again. Propose to always personalise the passwords if possible.
Suggest using a unique password for the home banking account.
Suggest using complex, but memorable passwords.

•

Register:
Suggest using a small set of passwords, instead of using the same password over
and over again. Propose to always personalise the passwords if possible.
Suggest using a unique password for the home banking account.
Suggest using complex, but memorable passwords.
Consider working on a real form (for a learning platform as moodle or typewrite or
something similar).
Consider a step by step confirmation instruction.

•

Information search:
Consider the use of different search engines and of pre-installed toolbars to switch
between engines, if available.
Consider letting the trainees try out different search methods and create a list of
Google search tips in a group session.
Consider the creation/organisation of favourites as a practical exercise in managing
folders and documents.
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•

E-mail account:
Consider Hotmail, Google or Yahoo or an official email box for learners who are not
device owners so they can access their mail in a public place.
Consider those providers and a configuration for offline use when learners have their
own device, using free software like thunderbird, for instance.
Consider association of an e-mail-account provided by an internet service (Portugal
typical sapo) to an internet e-mail-service like gmail.
Consider sending and receiving emails in real time, in a training group session.
Consider peer to peer or assisted self-learning. Be aware that the configuration of
settings can involve access to confidential information of the learner.

•

Active safety:
Protect the computer with an anti-virus/anti-malware program. Schedule a scan per
month.
Use a protection feature in real time. Update the browser and the anti-virus
programme.
Suggest to always pay attention to URL and to never open unknown links.

•

Virus protection:
Explain the difference between a virus and other malware like a Trojan. See if the
anti-virus programme provides virus protection only.
Access the help page of the programme.
Explain the importance of a firewall programme.
Show the message of the anti-virus programme when it has detected a virus.

•

Privacy / identity theft:
Discuss the exposition of private data. Use personal information to access private
area of a user.
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houses, adult training programs, etc), volunteer tutors, trainers and teachers.
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Why a curriculum in little blocks?
Many adults, such as the elderly or those with low literacy skills, are not motivated to use
technology or are afraid of using technology. For these people, a conventional I.T. training
course has limited success. However, if we can find the right “hook”, they can overcome their
fear and become motivated to learn more.
For example, the “Get Digital” programme which was delivered to over 2,000 elderly people
found that the prime motivator for elderly people to use the internet is its potential to keep in
touch with their families – and their favourite tool was Skype, which they found easy to learn
and use.
The DLit2.0 curriculum has been developed with this in mind. Trainers are asked to use the
“hooks” which web 2.0 tools can give, to motivate and encourage adults to learn.
Hooks vary from one person to another, and from one group to another, but some which are
consistently popular include:
•

Keeping in touch with friends and family – Skype, e-mail, safe online forums e.g.
Finer Day https://www.finerday.comes

•

Hobbies and interests – Interactive hobby websites

•

News and events – e.g. listening to radio stations from your country of origin
http://www.liveworldradio.com/ or reading newspapers in your native language
http://www.onlinenewspapers.com/

•

Sharing photographs - e.g. using FlickR or Picasa to share family photos.

We have found that introducing adults to the Internet through these (and similar) activities
has a much higher success rate that offering more traditional computer or I.T. training
courses.
Other benefits of this approach are:
•

It can be supported by non–professional trainers and by volunteers as well as by
professional tutors

•

It can be delivered using various models, including informal support, group training,
peer supported learning etc.

•

The learning is more meaningful to individual learners.

•

It can be monitored by the learners themselves, who can direct and develop their
individual progression routes.

•

It is extremely suitable for delivery in informal learning spaces such as libraries,
cybercafés, and other public Internet access points.

The DLit2.0 curriculum is not exclusive, but is intended as a starting point for nonprofessional trainers, supporting them to guide and advise adults in their learning journeys.
Curriculum for whom?
As already stated, based on our experiences of working with digitally excluded people, we
have learned that the use of Web 2.0 applications can be highly motivating.
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We observed for example, that people with low levels of literacy could set up a Facebook
profile, take part in chat sessions and upload photos very quickly, with minimal support
offered by a friend or other user.
We concluded that the use of Web 2.0 tools could interest and motivate digitally excluded
people – even if they do not have a clear idea of its potential. We believe it would be
erroneous to produce a didactic programme for digitally excluded adults.
But it would also be mistaken to assume that motivation without guidance leads automatically
to learning and hence to knowledge.
For this curriculum we have chosen some Web 2.0 tools that could have an impact on the
quality of life for the users, so immediate applicability was a major selection criteria for the
curriculum blocks.
Another criteria was the existence of high quality online line tutorials and guidance, either
produced by the tool developers or by third parties.
Although use of these tools and resources can be very intuitive, there are many situations
in which the learner wants to rely on another person for guidance and support.
As described in the methodological notes, both trainer and trainees are viewed as learners
with different experiences, skills and various levels of expertise. We recommend that every
learning experience starts with a conversation to identify the learners’ areas of interest. Then,
supported by the trainer, they agree a curriculum and learning plan which suits their needs,
whether their learning is supported on a one to one basis or within a group.
Composing a learner-adopted curriculum
All training approach can start with a very simple trial and error session, using a naturalistic
learning process1, that we call phase 1. Each of the curriculum blocks can be used to give an
overview of possible learning areas. We suggest an approach which uses “la main à la pâte”,
paraphrasing Charpak2, making people curious and eager to learn.
When interests have been identified, phase 2 plans the learning approach based on
interaction with other learners, and/or trainers, eventually using some simulation software or
online guides or a combination of them.
It may be useful to use a more structured approach, where each learner makes a written
commitment to learning activities, based on specific curriculum blocks. It is important to
recognize that, even in a group situation, not everyone is required to explore the same
curriculum block at the same time. For example, one learner could be working on a blog
page at the same time as another is working on Facebook, with other learners supporting
each other in the development of their basic skills.
Each of the curriculum blocks can be monitored through a simple evaluation process,
included on the learner sheets, which checks the status of the learner against each activity.
In phase 1, it is most likely that individual trainees explore the tool of most interest to them,
using online tutorials and trainers as support when required.
In phase 2, a modulated time table is required, so that everybody in the group can plan their
learning journey. As the trainee is in charge of his/her learning process, the trainees can
monitor what has been achieved and what hasn’t been achieved.

1

See “methodological approaches”.

2

See bibliography.
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Methodological approaches
Generally speaking, we recommend a naturalistic learning approach as a starting point. For
example, we suggest that you do not initially spend time on teaching users how to turn on the
computer and connect to networks as this could present a barrier and lead to demotivation.
Instead, you could hand over the device with an application switched on and let people try it
out.
In that phase of the training process, while recognising that simulation does not permit real
interaction with the Web 2.0 tools, it can be helpful to use simulations. It allows the less
confident user to repeat tasks, before executing them for real. When using simulations,
explanatory videos could provide additional support and further resources could be explored.
Experience tells us that simulation sessions should be very short. They can be used to
support the learning process, but should always progress to allow autonomous exploration
and use of real applications.
Initial conversations (whether individual or group), should identify whether there is a need for
basic computer skills assessment.
The range of potential beneficiaries is wide, not just in the different partner countries, but
even at each partner’s level. It is still commonly accepted that a course has to be teachercentred and that hierarchical pedagogical relationship is unavoidable. When trainers and
managers gain conscientiousness, in the Freirian understanding of the term, of the
oppression factor that every hierarchical learning relationship includes, then we can
introduce different ways of facilitating learning for every subject – including Web 2.0 tools and mediate learning processes between adults, so avoiding “trainer-dependency”,
especially in adults with low levels of confidence.
Different approaches - same curriculum
Basically we can consider three approaches to the delivery of a curriculum: the naturalistic
approach, the positivist teaching approach and the constructivist learning in cooperation
approach. Here, we consider the suitability of each approach. Naturalistic and positivist
approaches do not include interaction between trainees during the learning process.
In the first situation the trainee interacts directly with the application or with some kind of
interface or simulation suggested by the application or with the attendant of the library or
other venue. This can be difficult for people with few IT skills, but welcomed by some
educationally disadvantaged adults.
In the second approach, there is a top-down interaction between trainer and trainees, based
on knowledge transmission that can be appreciated by educationally disadvantaged adults
with a scholastic view of adult training.
The constructivist “learning in cooperation” approach is possible in a tutorial situation – one
trainer with one trainee, but is mainly designed for working with groups, while appreciating
the motivations of individual participants. During the setting up of a working program – the
curricular project of the group – the trainer can introduce suggestions for curriculum blocks
that can be different for different trainees, to suit their individual needs.
When larger groups and more time is involved, the “learning in cooperation” approach
promotes cooperation between trainees rather than a one-to-one or one-to-many relationship
between trainer and each of the trainees.
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Examples of different approach
The next two tables exemplifies the three different approaches within the context of a
specific curriculum block.
Basic internet skills: sub-block registration
- Read instructions
- Respond on an on-line form
Activity
- Submit an online form (if required)
- Confirm a request by e-mail
Approach

Naturalistic

Positivist

Constructivist

Houssaye
triangle

Learning

Teaching

Training and learning
(occasional teaching)

Curriculum

No curriculum
required,
only a guide line

Prescriptive

Modulated orientations –
construction bricks

Tools

Trial and error

Simulation software or
teacher conducted

Dialogue based on
concrete work oriented by
leading motive

Learner

One learner.
Interaction with
application

The learner is the trainee
in personal or group
training session

Both trainer and trainee
are in a learning process

Trainee

Trainee is selftrainer.

Trainer

No trainer involved

Set up the simulation
software or lesson
package based on his /
her experience

Trainer in interaction with
trainee combines
curriculum blocks
permitting learning
process

Evaluation

Self-evaluation form

Step by step evaluation
through appreciation of the
teacher – virtual request
succeeded
(virtually or effectively3)

Evaluation in dialogue.
Each of the trainees
succeeds the request
pretended.

3

Trainee in interaction with
trainer

Virtually when the teaching process is conducted by simulation software.
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Social networking: sub-block Facebook
Create a profile and add pictures
Activity
Finding friends or Groups
Update status and share information

Approach

Naturalistic

Teaching

Constructivist

Houssaye
triangle

Learning

Teaching

Training and learning
(occasional teaching)

Curriculum

No curriculum
required,
only a guideline

Prescriptive

Modulated orientations –
construction bricks

Trial and error

teacher conducted session
based on facebook page
projection

Dialogue based on
concrete work oriented by
facebook exploration

Tools
Learner

Trainee

Both trainer and trainee are
in a learning process
The learner is the trainee in
personal or group training
session
Trainee is self-trainer.
Trainee in interaction
One learner –
interaction with
application

with trainer
Trainer

No trainer involved

Set up the simulation
Trainer in interaction with
software or lesson package
trainee combines
based on his / her
curriculum blocks
experience
permitting learning process

Evaluation

Self-evaluation form

Step by step evaluation
through appreciation of the
teacher

(Check-list – Did I
succeed in my
efforts? Where do I
need help)

Evaluation in dialogue.
Each of the facebook
pages is seen and
discussed between people
in the group, moderated by
the trainer

The learning triangle of Houssaye
Adult training is strongly influenced by the standard view of learning, which is based on the
common form of Western school education. That is, a teaching environment with pupils
looking and listening to the teacher. This model invites the trainer to use didactic artefacts
to transmit information giving birth to the banking education, as referred by Paulo Freire.
There are circumstances, even if the environment is tempting, where trainers are – just as
in school, a teacher is an obstacle to learning rather than a catalyst for learning, due to
teacher-centred methodologies.
Jean Houssaye (2002) considers the triangle
knowledge – trainee – trainer as a basic
representation of the relationships that define
pedagogical interactions. In most cases we observe
a strong interaction between trainers and
knowledge. In that teaching relationship, trainees
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are the object of the relationship and trainers are the transmitters of knowledge.
In specific training sessions, in which a privileged interaction between trainee and trainer is
observed, we have a training relationship where the knowledge is the actual object of the
pedagogical relationship. In group work this type of relationship is not manageable due to the
number of trainees for just one trainer.
This is why it is so important to promote contexts in which the trainee has direct contact with
the knowledge. Houssaye defines a learning relation as one in which the trainer is the object
of the action of the trainees; he becomes a mediator, a facilitator, so that the trainees can
develop their acquaintance with knowledge, using the trainer’s skills to support discussion,
clarification and further understanding.
Learner-centred approach4 in cooperation is specifically useful in situations of initial
assessment. The principle of learning in cooperation avoids standard teaching lessons and
instigates both trainer and trainees to agree a learning contract. This requires learning
facilitators with the capacity to work with other adults, not in the role of a transmitter of
knowledge, but in a partnership, where each person contributes their own knowledge on an
equal basis. The learner-centred approach can then progress to an approach denominated
as “self-learning in cooperation”, as in learning communities based on constructivist
principles5.
Adult training based on these principles is extremely efficient as was described and
theorized, first by John Dewey and more recently by Ivan Illich and Paulo Freire.
Circumstances, where a cultural space, such as a library, a meeting place, or some other
venue, is seen as a learning centre, are propitious for the setting up of those learning groups,
mediated by a trainer.

4

See bibliography: Atlett, Houssaye and Meirieu, between others

5

See bibliography: Schwartz, Dominicé, Josso, Nóvoa, Canário, Niza.
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General information
Aim: The glossary aims to help whoever who is in charge of public learning places to
contextualize the methodological principles behind the curriculum blocks for digital
literacy.
Recipients: Library holders, trainers, teachers, volunteering tutors, &
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Glossary
There are some words with a common meaning which can contradict the pedagogical definition. This
glossary defines those words, explaining the specific meaning as used in this document.
Constructivism:

Pedagogical trend, based on the work of Dewey, Piaget, Vigotsky, Bruner et
al. The “learner” is the owner of the learning process, whereas the “trainer”
or “teacher” are mediators. Derived from the constructivist legate, evolving
to socio-constructivism, some interesting pedagogical trends are to be
mentioned such as the critical pedagogy, based on Paulo Freire and the
pedagogy of choice defended by Xavier Ucar.

Curricular project:

Combined and formalized proposal agreed upon by all the learners of a
group, based on a chosen curriculum.

Curriculum block:

Piece of organized information about learning contents. The curriculum
blocks combine in a number of different ways, allowing group-centred
curricula.

Curriculum:

Near to the concept of Franklin Bobbitt, by curriculum here is meant a
description of a set of contents, which join a group of at least two people in a
discussed learning process.

Freinet based
pedagogy

Pedagogical method, based on the work of Célestin Freinet and the modern
school movement that he created in France, which claims learner-centred
approaches, even with young children, refusing didactical artefacts and
appealing to a naturalistic way of learning.

Learner:

In this context, every person in a group, regardless of their role as trainer or
as trainee is considered a “learner”. The concept is based in the assumption
that the learning process is reciprocal.

Methodology
Module

Part of a curriculum, in adult training normally associated with
methodological guidelines. Module approach implies the content of modules
is normally teacher-centred for a classical instruction mode.

Naturalistic
learning process:

The concept is used by Rousseau in Emile to explain how to teach children
making them believe that they are the conductors of a learning process
already set up by the teacher.
Some libertarian approaches re-introduced those ideas at the end of the 19th
century as well part of a Freinet based pedagogical approach in the ’70 and
the ’80 of 20th century.

Positivism:

Input-output principle. A well-structured teacher proofed exercise, produces
the same result if used the same way with all trainees.
Among all forms of social relations, school environment promotes a specific
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School form:

form (school form), secluded from other environments where social relations
take place. Learning depends on a specific pedagogical interaction in a
confined space and time. The hegemonic form has a top-down model of
knowledge transmission with little interaction between the pupil and the
teacher.

Trainee:

Person involved in a learning process, based on a standard curricular
project in which he/she enrolled himself/herself. In interactive learning
processes, the trainee also becomes the trainer of his trainer, whenever the
trainer positions him/herself in a listening mode (listening attitude).

Trainer:

Person that organises and mediates a learning process, based on a
previously combined curricular project of the group. The trainer, in his/her
mediating role, is the one who normally listens and sometimes speaks.
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